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TOm tat

This exploratory study aimed to investigate the vocabulary learning perceptions and
strategies of 50 first-year English as a Foreign Language learners at Hue University of
Foreign Languages and International Studies. Using a mixed-methods approach,
guantitative data were gathered through questionnaires, while qualitative insights were
obtained from semi-structured interviews. The findings revealed that students
predominantly employed Memory and Cognitive Strategies, such as studying word
sounds and using contextual guessing, yet Social Strategies like interacting with native
speakers were underutilized. The key challenges included difficulties with collocations,
phrasal verbs, and pronunciation, exacerbated by limited exposure to English outside
the classroom and personal factors such as shyness. The study highlights the need for
more collaborative learning environments and tailored vocabulary instruction,
providing insights for both learners and educators to enhance vocabulary acquisition.
More importantly, this study contributes to the development of teaching strategies and
curriculum design for English language majors.
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In today's globalized world, learning a foreign language
is crucial for accessing new cultures, enhancing
communication, and improving career opportunities.
Vocabulary is the foundation of language mastery,
essential for clear expression and understanding.

Extensive research on vocabulary learning strategies

https://doi.org/10.55401/tpjs8086

has been conducted up to the present day in many
countries around the globe [1,2]. In Viet Nam,
however, few studies were devoted to vocabulary
learning strategies, and even fewer targeted learners
with intermediate English level, let alone in recent
years. One study examined the vocabulary learning

strategies adopted by pre—intermediate general English
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classes at University of Finance-Marketing [3].
Another research took a closer look at how English
majored students at the tertiary level used vocabulary
learning strategies to learn vocabulary [4]. Most
recently, a study in 2024 investigated the strategies
employed by ESP (English for specific purposes)
sophomores  studying  business  administration,
accounting and tourism at a university in the Mekong
Delta [5]. Vietnamese educational settings, especially
in Central regions, relatively few studies about
students’ vocabulary learning strategies have been
seen. This is particularly significant in today’s context,
where the unprecedented advancement of technology,
especially of Aurtificial Intelligence, are rapidly
Given these
the

vocabulary strategies employed by EFL learners

transforming educational practices.

developments, one must question whether
nowadays have changed. If yes, what strategies are
currently dominating the field? Are learners gravitating
towards the latest technology, or do the traditional
methods still hold their ground? Therefore, this
research is conducted to fill in this gap by exploring the
current vocabulary learning strategies utilized by EFL
learners in Viet Nam.

More specifically, the study aims to investigate the
vocabulary learning perceptions and strategies of first-
year English as a Foreign Language (EFL) learners at
Hue University of foreign languages and international
studies (HUFLIS). Specifically, it aims to determine
the most and least commonly used vocabulary learning
strategies among first-year students with intermediate
English background, explore their perceptions of the
effectiveness of the strategies they employ, thereby
uncovering the views on the effectiveness and

challenges associated with those strategies. This
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research helps learners recognize their own behaviors
in vocabulary learning, facilitating their language
acquisition; whereas understanding the preferences of
learners allows educators to tailor their lesson plans and
instructions to optimize students’ learning outcomes. In
addition, this research contributes to the existing body
of knowledge in the field of EFL vocabulary learning

and enriches the broader field of EFL education.
2 Literature Review

2.1 Language Learning Strategies

Research into the area of language learning strategies
has increased since the 1970s [7,8]. According to a
study conducted in 1985, language learning strategies
were defined as mental processes that gather data of the
rules of the target language and automatically apply the
established linguistic order [9]. Another researcher
defined language learning strategies as those that
improve learners' self-confidence and language
learning proficiency through social, emotional, and
cognitive aspects in their paper published in 1990 [10].
2.2 Vocabulary Learning Strategies

Vocabulary learning strategies play a crucial role in the
process of learning English as a Foreign Language
(EFL). Building a strong vocabulary knowledge is
essential for effective communication and language
proficiency. It is noteworthy that most students place a
higher priority on learning vocabulary, which leads
them to use more strategies for this aspect of language
learning than for other areas [7].

Vocabulary learning strategies have been classified in
various ways. One paper proposed two main groups of
strategies: strategies that directly and indirectly affect
learning [11]. Another classification included cognitive

strategies, metacognitive strategies, social strategies,
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and affective strategies [10]. Another taxonomy
consisted of 15 items divided into four categories,
namely Repetition, Word Feature Analysis, Simple
Elaboration and Complex Elaboration [12].

Noticeably, one taxonomy classified vocabulary
learning strategies into discovery strategies and
consolidation strategies, which were then further
classified into  five

subcategories,  namely

Determination, Social, Memory, Cognitive and
Metacognitive strategies [7]. This taxonomy was
considered to have several advantages, including (1) It
is based on learning strategies and memory theory, (2)
It is easily standardized and made into a test, (3) Itis a
simple way to gather student data, (4) The coding,
classification, and management of data are simple and
practical arrangements, (5) It is applicable to students
from diverse backgrounds, (6) It is thorough and
considerate of various learning styles, and (7) It allows
comparison with other research [13]. Meanwhile, one
research paper also considered this system as “the most
[15].

Advantages prove the taxonomy itself to be a robust

comprehensive VLS taxonomy to date”

and widely accepted framework for studying
vocabulary learning strategies across diverse learner

groups.
3 Research Design and Methods

3.1 Research Setting and Participants

The exploratory research was conducted at Hue
University of Foreign Languages and International
Studies (HUFLIS) based in Hue City, Thua Thien Hue
Province, Viet Nam. 50 participants were first-year
students from English Faculty who had a certain
English foundation since they had previously finished

a 12-year curriculum from primary to high school level

in which English is one of the mandatory subjects. A
sample size of 50 students allowed a more manageable
data collection process while maintaining the depth of
the analysis. In exploratory research, the goal is to
investigate emerging patterns and behaviors in detail
[17,18]. The decision to focus on the English Faculty
was purposeful, as these students share a similar
educational background, interest in English language
learning, and exposure to various vocabulary learning
strategies. By concentrating on this group, the research
benefits from a controlled environment where students
are learning the same subjects and using identical
textbooks. This consistency makes data collection and
analysis more reliable, which ensure that variations in
learning outcomes can be more accurately attributed to
the factors being studied. Table 1 below provides some
information of the participants.

Table 1 Participants’ Demographic Information

. Frequency | Percentage
Variable
(N) (%)
Male 8 16
Gender Female 40 80
Other 2 4
Total Less than 3
5 10
number years
of years 3-6 years 9 18
in 7-10 years 19 38
learning More than
. 17 34
English 10 years

3.2 Research Questions

1. What vocabulary learning strategies are used by
HUFLIS first-year EFL learners?

2. What strategies are most and least commonly

employed by these students in learning vocabulary?
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3. What are their perceptions of the effectiveness of
these vocabulary learning strategies?

3.3 Research Methods

This study used mixed research methods, which
combines quantitative and qualitative approaches. The
guantitative methods helped to collect data from a large
number of people, analyze and summarize numerical
data efficiently using calculating engines. In this
research, quantitative data was collected using a
guestionnaire. After that, the mean scores and standard
deviations of the ratings of use frequency can be
calculated and compared to examine results and lead to
the final conclusion. Meanwhile, the qualitative
methods were used to understand concepts, thoughts
and experiences in a deeper way. The qualitative data
was obtained from a semi-structured interview to
achieve a more extensive understanding of students’
perceptions of using vocabulary learning strategies.
3.4 Data Collection Procedure

3.4.1 Data Collection Instruments

For this study, a questionnaire and semi-structured
interview were used to collect data. This is an adapted
guestionnaire [7] which was also translated into
Vietnamese to ensure understanding and avoid
misunderstandings among the participants, consisted of
three parts. Part 1 collected information on participants'
gender and language-learning years of experience. Part
2 focused into students’ perception of vocabulary
learning, including three main questions: (1) In your
opinion, how important is vocabulary in English
learning?, (2) Do you encounter any difficulties
learning new vocabulary below?, and (3)What do you
think are the main reasons for those difficulties?. In this
part, a 5-point Likert scale is used to assess the

frequency of vocabulary learning strategy: 1 = never
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use it; 2 = rarely use it; 3 = sometimes use it; 4 = often
use it; 5 = always use it. Part 3 focused on two
(1)

strategies for discovering the meaning of new words

categories of vocabulary learning strategies:

and (2) strategies for consolidating words once
encountered. The questionnaire contained a total of 35
items.

3.4.2 Data Collection Procedure

Beforehand, a pilot test was carried out among five
students who shared similar backgrounds with the
current study's participants to identify and correct any
potential ambiguities. After making sure that there was
no problem, Microsoft Excel was used to determine the
reliability of the questionnaire, and the statistical
analysis revealed that the 35 items of the questionnaire
had Cronbach’s Alpha value o= 0.850, which was high
enough to conduct officially. Questionnaires were
distributed to 50 first-year students studying in the
English Faculty of HUFLIS through both online and in-
class methods. After that, five participants who had
provided additional difficulties and/ or strategies of
learning vocabulary were invited to join a short semi-
structured interview session for further insight into
their perceptions.

3.5 Data Analysis Procedure

This quantitative research investigated data gathered
from the questionnaire about vocabulary learning
strategies used while learning vocabulary, which was
then analyzed by using descriptive statistics to discover
the most and least used strategies. To do that, the mean
scores and standard deviations of the ratings of use
frequency were calculated and compared by
subcategories. After the quantitative data had been
collected, the qualitative research was carried out and

interview data were collected to understand the reasons
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behind the strategies participants used frequently when
learning vocabulary. Five students who gave additional
responses regarding difficulties in learning vocabulary
or additional strategies were selected to answer the

interview questions through Zoom applications.
4 Findings and Discussion

4.1 Overview of the Research Findings

Of the 50 students surveyed on the importance of
vocabulary in English learning, 43 (86 %) recognized
the crucial role of vocabulary in improving their overall
communication ability. This is closely followed by 84
% who said it enhanced their reading comprehension.
Meanwhile, 78 % of the students reported that
vocabulary helped them understand lessons and
lectures more easily, highlighting its role in academic
success. The importance of vocabulary in writing was
acknowledged by 38 students. Fewer students (38 %)
viewed vocabulary learning as key for promoting
cross-cultural understanding. Only one student
mentioned its benefit in gaming, a response not aligned
with the given statements.

Regarding difficulties in learning new vocabulary, 34
students (68 %) indicated that limited exposure to
English outside the classroom hindered their
vocabulary development, followed by a lack of
effective learning and memorizing methods (60 %)
and insufficient regular practice (56 %). Half of the
while 18

encountered unfamiliar English words and concepts in

students accused the fear of errors,

their native language. Limited access to quality
resources posed challenges to 13 students (36 %), and

limited time due to academic or personal

commitments accounted for 18%.

The vocabulary learning strategies in the present
research were divided into two main categories, namely
Discovery Strategies and Consolidation Strategies,
which were grouped into five sub-categories: (1)
Determination Strategies — DET, (2) Social Strategies
— SOC, (3) Memory Strategies — MEM, (4) Cognitive
Strategies — COG, and (5) Metacognitive Strategies —
MET.

Table 2 Overall Vocabulary Learning Strategies Adopted
by Participants

Category Mean | SD

Discovery DET (Iltem 1-6) 3.19 | 1.07

Strategies SOC (Item 7-10) 2.75 | 1.06

Overall Discovery Strategies 3.02 |1.08

SOC (Item 11) 2.28 | 0.93

Consolidatio | MEM (Item 12-18) | 3.29 | 1.08

n Strategies | COG (Item 19-25) 3.27 | 1.16

MET (Item 26-35) 3.23 | 1.15

Overall Consolidation Strategies 3.02 | 114
Overall Vocabulary Learning

Strategies Use 3461113

Table 2 shows the mean and standard deviations for the
overall as well as each category. The most frequently
used category was Memory Strategies, while the least
frequently used was Social Strategies, with Social
Discovery being slightly more popular than Social
Consolidation. These findings were similar to the
previous study in terms of the most used category -
Memory Strategies and those memory-related
strategies. On the other hand, the least popular category
in this study was inconsistent with the same mentioned
research, in which Social Strategies received medium

to high medium mean score.[7]
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Table 3 Determination Strategies that Students Used to Learn Vocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)

I analyze part of speech in

1 2.98 4 28 36 26 6
sentences.

2 | | analyze affixes and roots. 2.62 4 18 24 44 10
| analyze any available pictures

3 3.04 10 20 42 20 8
or gestures.

4 | | guess based on textual context. | 3.80 20 48 26 4 2
I use bilingual dictionary. 3.46 18 34 32 8 8
I use a monolingual dictionary. 3.26 10 28 42 18

According to Table 3, the item “I analyze affixes and roots” received the lowest mean score and the least frequent

usage, while the opposite was true for the item “I guess based on textual context”. These results aligned with

previous studies in other countries [7, 16], suggesting that making guesses and using dictionaries have always been

favored up to now.

Table 4 Social Strategies that Students Used to Learn Vocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)
7 | ask my teacher for L1 translation. 2.46 6 6 36 32 20
| ask my teacher for a synonym of a
8 2.76 4 14 42 34 6
new word.
| ask my teacher for a sentence
9 . . 2.40 4 6 34 38 18
including the new word.
| ask classmates for the meaning of a
10 3.38 12 32 42 10 4
new word.

From Table 4, the strategy of asking classmates for the
meaning of a new word was the most popular among
four Social Discovery Strategies, with 12 % reporting
that they always used it and 32 % saying they usually
used it. The least common strategies were asking
teacher for an L1 translation and asking teacher for a
sentence, including the new word. Similarly, one

research [16] also found that “I ask classmates for the
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meaning” was the most used Social Strategy. However,
the least used strategies were different in comparison
with the recent study in Viet Nam [5], which reported
that a great proportion of its participants preferred
working with classmates and sought teacher support
when learning new vocabulary, making these the most

preferred Social Strategies.
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Table 5 Social Strategies that Students Used to Learn VVocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)
11 | I interact with native speakers. | 2.28 2 6 30 42 20

As can be seen from Table 5, interacting with native
speakers was not a preferable method of consolidating
vocabulary, with only 8 % of students reporting that
they always or usually made use of it, contradicting the

findings of a previous study [16], in which higher

achieving students used this method at a high level,
while lower achieving students were reported to be at
medium level, yet aligning with another study in the
same year [2], with this strategy reported to be among

the least used.

Table 6 Memory Strategies that Students Used to Learn VVocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)
I connect the word to a
12 i 2.70 6 14 34 36 10
personal experience.
I connect the word to its
13 2.98 10 18 34 36 2
synonyms and antonyms.
I group new words together to
14 3.30 12 28 38 22 0
study them.
15 | I study the spelling of a word. | 3.42 18 32 30 14 6
16 | I study the sound of a word. 4.12 42 36 16 4
17 | I remember the part of speech. | 3.38 18 18 50 12 2
I use physical action when
18 . 3.10 8 22 46 20 4
learning a word.

From Table 6, the mean score of Memory Strategies
ranges from medium to high level. 78 % found studying
the sound of a word useful (M = 4.12) so they always
or usually used it, while connecting words to a personal
experience was the least common, with nearly 50 %

saying they rarely or never used it (M = 2.70). The

findings shared some similarities with one recent study
in Viet Nam [5], reporting “89.8 % of participants

prefer to rehearse their pronunciation using

technology”. Likewise, another study [1] found
studying the sound and the spelling of a word to be the

most frequently used among their Memory Strategies.
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Table 7 Cognitive Strategies that Students Used to Learn VVocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)
| pronounce the new word
19 } 3.74 26 36 24 14 0
aloud many times.
| write the new word down
20 . 3.58 24 30 28 16 2
many times.
21 | I study word lists. 3.42 18 22 46 12
22 | I use flashcards. 2.80 8 14 36 34
23 | | take notes in class. 3.74 28 30 30 12
| put English labels on
24 } . 2.30 4 8 24 42 22
physical objects.
| keep a vocabulary
25 3.28 18 28 28 16 10
notebook.

From Table 7, the most frequently used Cognitive
Strategies were pronouncing the new word aloud many
times and taking notes in class. Those least popular
were using flashcards and putting English labels on
physical objects.

These findings were greatly

consistent with previous study [7], in which verbal and

written repetition, and spelling words aloud were most

commonly used for wvocabulary consolidation.

Similarly, another study [5] also reported a high
frequency of the methods of taking notes and

pronouncing new words aloud many times.

Table 8 Metacognitive Strategies that Students Used to Learn VVocabulary

Always | Usually | Sometimes | Rarely | Never
No. Item Mean
(%) (%) (%) (%) | (%)
26 | | do vocabulary tests. 3.48 14 34 40 10 2
I learn new words with the support of
27 o 3.84 28 36 28 8 0
technology software/applications.
28 | | play word building games. 2.80 12 8 44 20 16
29 | I listen to English songs. 4.02 40 34 18 4 4
30 | I watch and listen to English news. | 3.18 18 14 46 12 10
31 | I read English newspapers. 2.92 14 8 42 28 8
32 | I'read English novels or magazines. | 2.78 10 14 32 32 12
I watch English movies, programs
33 ) 3.42 28 16 32 18 6
or other types of videos.
I browse through English language
34 . 3.18 10 22 48 16 4
websites.
35 | I chatusing English on the Internet. | 2.72 4 12 44 32 8
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From Table 8, listening to English songs topped the

chart, followed by using technology
software/applications for learning new words. By
contrast, reading English newspapers, playing word-
building games, reading English novels or magazines,
and chatting in English online were the least favored
Metacognitive Strategies. Compared to other research
[1,16], most of the findings were consistent.

4.3 Insight

strategies: data from the semi-structured interview

into students’ vocabulary learning
were collected to clarify the reasons behind the
strategies that students used most and least frequently
when learning vocabulary. Five students were
randomly selected to answer the interview questions.

Three most common methods include studying the
sound of a word (MEM), listening to English songs
(MET), and learning new words with the support of
technology softwares/ applications (MET). Studying
word sounds was considered to play an important role
in fostering proper pronunciation and distinguishing
between words with similar spellings but different
meanings or parts of speech. For example, one
interviewed student emphasized the value of linking a
word’s sound to its spelling and meaning, (e.g.
“produce” (noun) and “to produce” (verb)). In addition,
listening to English songs was said to help them
remember vocabulary better by associating new words
with lyrics. Songs also exposed them to words they
might not encounter in daily life, such as poetic
language or idiomatic expressions. The passive nature
of learning through music, furthermore, allowed
students to absorb vocabulary while multitasking,
making the process more time-efficient. Regarding
learning with the support of technology softwares, the

interviewees claimed technology provided various

learning methods, from flashcards to games, catering to
different types of learners. Some apps that they have
been using included Duolingo and Lingodeer, which
even offered Al to personalize the users’ learning
experience.

Three least used learning strategies are interacting with
native speakers (SOC), putting English labels on
physical objects (COG), and asking teacher for a
sentence including the new word (SOC). Interacting
with foreigners was said to be challenging due to the
limited opportunities in their environment and a lack of
confidence. The interviewed students blamed the fear
of making mistakes in grammar or pronunciation on
their hesitation to engage in face-to-face conversations
with native speakers. In addition, labeling the physical
objects was considered useless as intermediate-level
learners felt that labeling did not cover abstract words
or more complex vocabulary. Finally, asking teachers
for examples was another underused strategy, primarily
due to students' shyness. Some also felt it was harder to
remember full sentences compared to learning just the
word itself.

4.4 Discussion

The results underscore the fundamental role of
vocabulary to EFL tertiary students in enhancing
overall communication skills, improving reading
comprehension, and facilitating academic success.
Moreover, the students’ recognition of vocabulary's
significance in fostering cross-cultural understanding
highlights its broader implications beyond linguistic
proficiency.

The study also sheds light on the most popular
challenges the students encounter in learning new
grappling
collocations and phrasal verbs, and struggles with

vocabulary, including with  word
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pronunciation and complex vocabulary. Moreover,
contextual factors such as limited exposure to English
outside classroom, ineffective learning methods,
insufficient practice, and personal matters such as shy
nature and fear of making mistakes, exacerbate the
problems. Addressing these challenges requires a
holistic approach including pedagogical interventions
and mental encouragement.

The findings also suggest that Memory Strategies
remain the most commonly utilized despite the high
percentage of those reporting the lack of effective
learning and memorizing methods to be one of their
main struggles when learning vocabulary. Cognitive
Strategies are also widely employed, indicating active
engagement in the learning process.

Key patterns in vocabulary learning strategies are also
revealed. Textual guessing is the most popular
Determination Strategy, while analyzing affixes and
roots is the least favored. On the one hand, the former
approach is undoubtedly easier and does not require
strict rules or principles. Students can make guesses
based on context, which allows for a more flexible
approach to understanding unfamiliar words. On the
other hand, the latter method requires a certain level of
knowledge about linguistic rules and vocabulary
structure, with which many students may not have been
equipped. This points to a gap in basic linguistic
knowledge that is supposed to be taught to students
from lower levels. What is more, students prefer Social
Discovery Strategies like asking classmates for word
meanings over asking teachers for translations. This
highlights the unwillingness of students when it comes
to communicating with their teachers in class, yet peer
discussions are generally acceptable and more popular.
students’ individual teachers’

Besides matters,
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insufficient encouragement and negative attitudes can
be one of the culprits [6]. For Memory Strategies,
studying word sounds is common, but connecting
words to personal experiences is less used. Cognitive
Strategies such as pronouncing words aloud and taking
notes are frequent, while flashcards and labeling
objects are less popular. Among Metacognitive
Strategies, listening to English songs and using apps
are favored, whereas reading newspapers and playing
word games are least preferred.

However, the underutilization of Social Strategies,
specifically interacting with native speakers, is
consistent with students’ difficulty when it comes to
limited exposure outside classroom. This s
understandable particularly in Vietnamese educational
context, where students often struggle with oral skills.
Scientifically proved, psychological factors affecting
Vietnamese students’ speaking skills were revealed,
including the fear of being judged, lack of self-
confidence, passivity, shyness, and anxiety are among
main factors students’
14].

problems still exist, pointing to a significant area for

the affecting speaking

proficiency [6, Apparently, these internal
pedagogical development, particularly in cultivating
collaborative, interactive and supportive learning
environments, not only for teachers and students, but
also beyond the classroom context. Underutilized
strategies, like chatting using English or connecting
words to personal experiences, highlight the lack of
emphasis on active productive skills. Again, this
problem arises from several factors, such as limited
exposure to English outside classrooms or a lack of
self-confidence in public speaking. Nevertheless, it is
also worth noting that in many traditional EFL

classrooms, access to resources, such as conversation
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partners or engaging activities, may be limited; another
cause of this is conventional educational approaches,
which often prioritize grammar and vocabulary
memorization. Additionally, it is suggested that
students favor practical and traditional strategies over
tech-integrated, context-based and social ones,
highlighting the fact that traditional methods still hold
their ground till this day.

Compared to the previous related research, either those
taking place over 20 years ago or those conducted
recently, many similarities have been identified,
particularly among Asian educational contexts such as
Thailand and Indonesia. Typically, traditional Memory
and Cognitive Strategies remained dominant in these
places, whereas Indonesia saw an alignment in the
reluctance to practice using interactive approaches. A
growing tendency in adopting media (Metacognitive
Strategies) in learning vocabulary was also witnessed
among these countries. In addition, disparities between
the considered studies can exist due to learners'
proficiency levels (beginner vs. intermediate), learning
purposes (EFL learners vs. ESP learners), and cultural
differences between countries. These factors contribute
to variations in the use and effectiveness of vocabulary

learning strategies across different contexts.
5 Conclusion and Implications for EFL Education

The surveyed students recognized the importance of
vocabulary in improving communication skills, reading
comprehension, and understanding lessons. However,
they faced challenges in learning new vocabulary,
including difficulties with word collocations, phrasal
verbs, pronunciation, and recalling complex vocabulary.
Additionally,
exposure to English, ineffective learning methods, and

contextual factors such as limited

insufficient practice, along with personal factors like

shyness and lack of confidence, exacerbate the
difficulties. In addition, the findings suggest that while
Memory Strategies remain the most commonly utilized,
reflecting a strong emphasis on retention, Cognitive
Strategies are also widely employed, indicating active
engagement in the learning process. However, the
underutilization of Social Strategies points to a
significant area for pedagogical development,
particularly in cultivating collaborative, interactive and
supportive learning environments. Furthermore, the
varied effectiveness of specific strategies, such as the
preference for contextual guessing and dictionary use
over the analysis of affixes and roots, reflects the
nuanced nature of vocabulary learning. The lower
engagement with native speakers, as compared to
previous studies, highlights the potential gaps in
that

significantly boost vocabulary retention and application.

experiential  learning  opportunities could
Additionally, the preference of practical and traditional
strategies over tech-integrated highlights the fact that
despite technological advancements, traditional methods
still hold their ground until this day. In light of these
findings, it is imperative to adopt a holistic and adaptable
approach to vocabulary instruction — one that integrates
effective pedagogical interventions, fosters strategic
learning habits, and provides the mental encouragement
necessary to overcome the challenges inherent in
language learning. By maintaining effective traditional
methods, focusing on practical adjustments and adapting
successful strategies from other educational contexts,
educators can improve language outcomes, ultimately
addressing the immediate linguistic needs of learners
and preparing them for the increasingly interconnected
and multicultural world in which they will communicate

and thrive.
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Nghién citu nhan thirc vé viéc hoc tir vieng va cac chién lwgc hoc tir vang cia sinh vién nim nhat
chuyén nganh tiéng Anh tai trudong dai hoc
Nguyén Quynh Tran Chau, Tran Thi Thao Phuong

Trudng Dai hoc Ngoai ngir, Pai hoc Hué

“nguyenquynhtranchau@gmail.com, “tttphuong@huflis.edu.vn

Tom tat Nghién cttu nay nham tim hiéu nhan thic va chién lugc hoc tir vung cua sinh vién hoc ngoai ngir Tiéng
Anh nidm tht nhat tai Truong Dai hoc Ngoai ngit, Pai hoc Hué. Sir dung phuong phap nghién ctru hdn hop, dit liéu
dinh lugng duoc thu thap qua bang khao sét, trong khi dir liéu dinh tinh dugc thu thap tir cac budi phong van béan
cau tric. Két qua chi ra sinh vién chi yéu st dung cac chién luoc ghi nhé va nhan thire, nhu hoc &m cua tir va doan
nghia dua trén ngir canh, trong khi cac chién luoc x& hoi, nhu twong tac véi ngudi ban ngi, lai it duoc sir dung.
Nhiing khé khin chinh bao gdm viéc nam bt cum tir ¢ dinh, dong tir cum va phéat am, do su thiéu tiép xdc véi
tiéng Anh ngoai 16p hoc va yéu té ca nhan nhu sy nhit nhéat. Nghién ctu 1am séng té nhu cau vé méi trudng hoc
tap hop tac va phuong phap giang day tir vung pht hop hon, gitip nang cao kha ning tiép thu tir vung cho ca ngudi
hoc va gi4o vién. Quan trong hon, nghién ctru nay c6 y nghia déng gop vao viéc phat trién chién luoc giang day va

thiét ké chuong trinh day hoc médn Tiéng Anh cho sinh vién hoc chuyén nganh ngén ngix Anh.

Tur khoa Hoc tir vyng, cac chién lugc, sinh vién nam nhat hoc tiéng Anh, gido duc ngon ngi
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