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Global textbooks, despite its popularity, have been criticized due to its prioritization of ~ Received = 26/03/2025
cognitive learning over the affective domain, leading to proposals for material ~Accepted 02/06/2025
adaptation through the use of humanized materials. This study explored the impact of ~ Published 28/07/2025
humanized materials on learner interest in the English as a foreign language classroom

compared to textbook activities. Sixteen non-English majored students at Nguyen Tat

Thanh University took part in an Alternating Treatment Design experiment. Five

humanized activities were developed from five chosen activities in Personal Best B1+

textbook and both types of activities were alternated systematically within and between
. o - Keywords
classes. A six-point Likert scale survey was employed to gather data and statistical

analysis was conducted. The results indicated that humanized activities consistently ~interest, humanistic
generated higher interest than textbook activities across three dimensions, namely language teaching,

affect, value, and knowledge. Furthermore, humanizing materials can enhance interest textbooks, materials,

in both interesting and non-interesting materials. EFL
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1 Introduction achieving educational goals. A remedy to this problem

Global textbooks have been more widely used has been proposed as teaching materials. Therefore,

compared to other kinds of instructional materials; they '_[hlsl study. secks t;{ 112pr0v§ EFL tex}:bl(()oks by
are prevalent and essential to English language implementing a spectiic adaptation approach Known as

teaching [1]. This widespread use is attributed to the humanizing textbook materials.

numerous benefits that textbooks bring to teachers and 2 Literature Review

students. For teachers, they provide a clear, well-
. ; 2.1 Learner Interest
organized scheme, while for students, they offer the ) ) . . .
) ) Interest is generated by an interaction with an object that
main source of English language exposure that students . o .
has personal importance within a particular context and
need and create a sense of autonomy for students. . ..
) is composed of three elements: positive affect, value and
Nevertheless, a large number of textbooks are believed ..
: _ knowledge [3]. Positive affect relates to favourable
to have numerous drawbacks; since they are designed . . . . .
. feelings associated with the object; value refers to its
for global markets, they often do not match the specific . . . .
) i personal importance; and knowledge is a wish to gain a

interests of local students. In Viet Nam, textbooks . . ..
i ) ) deeper understanding of it. The significance of each
remain a well-received resource for English language . . .
) . . element may differ according to varying stages of
teaching [2], so to tackle this shortcoming, we have to ) . )
. . . . interest development. In the initial stages, affect is of

explore ways to maximize their effectiveness in
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more significance. Later, as students’ knowledge about
the object increases, value is of higher importance.
Interest does not lie within the individual or the object
but is generated by the intricate interaction between the
different features of the object, the individual, and the
setting. In the realm of language learning, this object
encompasses linguistic and non-linguistic content, as
well as different kinds of activities that students
participate in during and outside class hours.

2.2 Humanistic Language Teaching

Humanistic education focuses on educating the whole
person to fulfil learners’ potential [4]. This approach
recognizes the affective dimension of language
learning. The key principles include: treating learners
students,
acknowledging both the cognitive and the affective
dimensions of their learning experience by considering

as humans rather than just language

their emotional responses to the culture, language and
learning environment, valuing learners’ autonomy and
knowledge, prioritizing activities that learners are
willing to take part in, encouraging learners to convey
their own ideas instead of mimicking model sentences,
relying on methods that centered on the individual, and
their personal perspectives and experiences are
regarded as the foundation for lesson content, language
use and communication, and teachers take on the role
of facilitators, helping learners in self-discovery.

2.3 Humanized Materials

Humanized materials (or humanistic materials) are
conceptualized as materials that make use of and
stimulate students’ positive emotions and link
classroom events — what is happening during the lesson
driven by the materials — to learners’ minds (e.g. their
knowledge, skills, experiences, opinions, thoughts) and
learners’ lives (e.g. their wants, needs, contexts, and
real-world resources) [5]. These materials have two
features: (1) they stimulate and make use of positive
emotions, and (2) the teaching content is meaningful
and relevant to the learners. The first feature consists of
three sub-features: Materials should allow learners to
feel relaxed by incorporating content which is relevant
to learners' cultural backgrounds, should arouse

learners’ interest and foster enjoyment by using content
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which is both novel and easily understandable, and
should give room for ‘care’ by spurring learners to
‘share’. The second feature involves four sub-features:
Materials should spur learners to make use of their prior
experiences and knowledge, should align with learners’
wants/needs, should encourage learners to make use of
real-life resources, and should facilitate information
processing by evoking authentic responses.

To design humanistic materials, five practical
approaches have been proposed: (1) Using learners’
(2) Using
Experientialising materials, (4) Vocationalising
materials, (5) Contextualising materials [5].

personal input, local materials, (3)

2.4 Prior Research on Humanizing Materials

Several researchers have suggested humanizing
textbooks in their works. One researcher noted that in
his 45 years of teaching English, he had encountered
innumerable textbooks that needed to be humanized as
they did not engage students and relate to the students’
lives [6]. He suggested that teachers can humanize
textbooks by minimizing non-humanistic content and
enhancing sections that help students learn through
thinking, feeling and doing.

Likewise, in another study, it is argued that textbook
dialogues usually depict an unrealistically idealized world
characterized by smooth problem-free interactions and
polite, predictable exchanges in the target language [7].
However, this idealized depiction fails to reflect real-life
interactions as in the real world we often have to tackle
misunderstandings and imperfect behavior when using a
foreign language. To address this, the author suggests
humanizing textbook dialogues through minor changes,
including altering the register, and extending the dialogue.
These suggestions help to counteract elements in textbooks
that are not humanistic and bring the idea of humanizing
materials into practice in English language teaching,
Apart from these studies which directly use the words
‘humanistic’ or ‘humanizing’, the concept of
humanizing English textbooks has also been explored
in recent studies by several researchers even though
these terms were not mentioned explicitly. For
instance, in Viet Nam, a study on how cultures are

represented in Vietnamese EFL textbooks concluded
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that textbooks should not only present linguistic
content but also foster students' cultural awareness and
emotional engagement with the language [8]. Another
study suggested that while current textbooks follow a
communicative approach, they often lack depth in
cultural content and emotional engagement strategies,
which indicates a need for improved textbook design
that addresses both linguistic skills and the affective
dimensions of learning [9].

From the literature review, to date, although scholars
acknowledge the importance of humanizing materials and
emphasize the need for its consideration in materials
development, very few studies have been carried out
worldwide and in Viet Nam to elaborate on how to put the
idea of humanizing textbooks into practice and to
investigate the effects of humanized materials on
students’ interest. Therefore, this study aims to address
this gap by proposing to humanize textbook materials and
examining the impact of this on EFL students in Nguyen
Tat Thanh University (NTTU), Viet Nam. The following
research question is addressed:

What are the differences between the learners’ interest
under the two conditions: textbook activities and
humanistic activities?

3 Research Method

3.1 Research Approach and Design

The research approach and design in this study was
similar to those used in [5] because it has proven to
effectively measure learner interest, increasing the
likelihood of obtaining valid results. Quantitative
approach was incorporated into an Alternating
Treatment Design — ATD. A quantitative approach
allows researchers to precisely measure differences in
outcomes using standardized tools like Likert-scale
surveys, which ensures objective, numerical data for
direct comparison between the two types of activity
[10]. This approach is also time-efficient and aligns
with ATD’s structured framework, which requires
repeated, balanced exposure to treatments. Two
classes, A and B, took part in 5 lessons. In each of these
lessons, students were taught using two different types

of materials: textbook activities and humanized

activities. These two types of materials were alternated
throughout this research, and their sequence was
balanced in a systematic way.

After each lesson, students were asked to complete a
questionnaire. The 6-point Likert-scale questionnaire
from [5] was also adopted as it has been validated and
reliability-tested. The items in this questionnaire involved
three main elements of interest: affect (items 1, 3 and 4),
value (item 5) and knowledge (items 2, 6 and 7).

3.2 Setting and Participants

This study is carried out at NTTU, Ho Chi Minh City,
Viet Nam, where non-English majored students are
required to join several General English courses, each
lasting 6-7 weeks and using Personal Best textbooks.
Because this study used ATD, a single-subject design,
a small sample size was required. Sixteen non-English
majored students at the intermediate level (holding an
4.0-5.0 band score in IELTS or equivalent) were
chosen from 5 intact classes, all of which followed the
same English textbook “Personal Best B1+” for the
English curriculum. Of these students, 6 were male and
10 were female, all aged 20 years.

3.3 The materials

Five speaking activities covering general topics and
lasting about 30 minutes were chosen from the
textbook Personal Best B1+ and then five humanistic
activities were designed based on those textbook
activities. These humanistic activities were developed
by incorporating the features and the conceptualisation
of humanistic materials and by using five practical
approaches presented in the literature review.

3.4 Data Collection Procedures

Five data collection sessions were conducted, each
involving the students participating in a textbook
activity and a humanistic one. Each activity lasted
around 30 minutes, starting with a five-minute lead-in
and instructions from the teacher, followed by students
interation for 20 minutes, and ending with a five-
minute teacher-student interaction. Following this, the
students filled out a questionnaire and then after a one-
hour break, the same procedure was repeated with the
other material. The teacher’s role was kept to a
minimum so as to isolate the materials as the primary
variable affecting student interest.
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3.5 Analysis

Data from the survey were entered into SPSS version
20 and analyzed for means and standard deviations.
The data trends of the textbook material treatments and
the humanistic material treatments were then directly
compared. A treatment is considered ‘superior’ if the
values of data collection sessions (data-point values) of
one treatment consistently differ from those of the other
treatment [11]. To assess this consistency, the present
study employed the percentage of non-overlapping data
(PND) method put forward by [11], in which the
researcher compared the first data-point value of the
textbook material treatment with that of the humanistic
material treatment, and continued this process for all
data points. The PND method is particularly suitable
when both conditions are tested an equal number of
times [12], as was the case in the current paper.
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In addition, Wilcoxon Signed-Rank Test is also used to
investigate if the difference between learners’ interest
under each treatment is significant. This test is considered
appropriate as it is a test utilized to make comparisons
when participants are exposed to multiple conditions [13].

4 Findings

4.1 Learner Interest in Session 1

Table 1 shows that, overall, learners’ interest in relation
to textbook activity 1 (TB1) was low (M = 3.56, SD =
0.63), whereas learners’ interest in relation to
humanistic activity 1 (HM1) was high (M =5.43, SD =
0.48). This difference in interest is also significant as
the Wilcoxon Signed-Rank Test indicated that the p
value was lower than 0.05.

Table 1 Learner Interest during Textbook Activity 1&2 Compared to Humanistic Activity 1&2

TBI1 HM1 ) TB2 HM2 .
Sig. Sig.
M | SD| M | SD M SD M SD
Overall mean | 3.56 | 0.63 | 543 | 0.48 | 0.000 | 4.27 | 0.33 | 5.46 | 0.49 | 0.001

Note: Item 3 is reversed; TB = Textbook activity; HM
= Humanistic activity; M = Mean; SD = Standard
deviation; interest is high when M > 5, medium when
4 <M <5, low when 3 <M <4, very low when M <3
With regard to affect, while only about 38% found TB1
partially interesting, all of them agreed or strongly
agreed that HMI
Approximately 69% felt bored or partially bored when

was interesting (item 1).
doing TB1, whereas no participants reported feeling so
when doing HM1 (item 3). In addition, only about 38%
partially enjoyed doing TB1, as opposed to 100% who
enjoyed or completely enjoyed doing HM1 (item 4).

I want to learn more about the.. I
I stayed focused while I was.. § _—
This activity is useful for me. I
I enjoyed working in this activity.
I felt bored in the activity E—
I expected to master the contents of.. | I

I found the activity interesting.

0% 20%  40%  60%  B0% 100%

m Strongly disagree mDisagree m Partially

Disagree

Partially m Agree m Strongly
Agree Agree

Figure 1 Distribution of learners' responses for
textbook activity 1
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Value yields similar results, with approximately 69%
considering TB1 useful or partially useful, compared to
about 81% who perceived HM1 to be useful or very
useful (item 5).

Regarding knowledge, most of the students (roughly
69%) expected or partially expected to master the
contents of TB1 and wanted or partially wanted to learn
more about the knowledge and skills used in it.
However, for the humanistic activity, a higher
proportion (about 75%) strongly agreed or agreed that
they expected to master the contents and expressed a
desire to learn more (item 2 & 7). Additionally, while
half of them did not stay focused during TBI1, all of
them stay focused during HM1 (item 6).

I want to learn more about the..! |
I stayed focused while I was. . 1
This activity is useful for me. ]
I enjoyed working in this activity. I
I felt bored in the activity I —
I
1

I expected to master the contents. .

I found the activity interesting

0% 20% 40% 60% 80%  100%

m Strongly disagree Partially

Disagree

Disagree Partially = Agree m Strongly

Agree Agree

Figure 2. Distribution of learners' responses for
humanistic activity 1
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4.2 Learner Interest in Session 2

Table 1 indicates that students doing TB2 showed a
medium level of interest (M = 4.27, SD = 0.33), while
students doing HM2 demonstrated a high level of interest
(M =5.46, SD = 0.49). Moreover, there was a significant
difference in interest, with a p value of 0.001.

Regarding affect, while the majority of students (about
69%) only found TB2 partially interesting and partially
enjoyed doing it (56,3%), most of them (about 88%)
found HM?2 interesting or highly interesting and
enjoyed or completely enjoyed doing it (items 1&4).

I want to learn more about the. . —_—
I stayed focused while I was. . )
This activity is useful for me. —
I enjoyed working in this activity. —
I felt bored in the activity | ——
I expected to master the contents. . ) —
I found the activity interesting I

0% 20% 40% 60% 80% 100%

m Strongly disagree ® Disagree ™ Partially = Partially m Agree m Strongly
Disagree Agree Agree

Figure 3 Distribution of learners' responses for
textbook activity 2

4.3 Learner Interest in Session 3

More than half (56%) strongly disagreed that they felt
bored during TB2 compared to 63% during HM2 (item
3).

In terms of value and knowledge, most of the responses
in relation to TB2 (69-88)% fell into the Partially Agree
category (except item 6 where responses were spread
out). Conversely, those regarding HM2 fell into either
the Agree or Strongly Agree category, which indicates
learners’ certainty about the usefulness of HM2 and its
impact on mastery, focus and further learning (items 2,
5,6&7).

I want to learn more about the. . S — ——————

I stayed focused while I was..!
This activity is useful for me.
I enjoyed working in this activity.
I felt bored in the activity

I expected to master the contents..
I found the activity interesting

0% 20% 40% 60% 80% 100%
m Strongly disagree ® Disagree ® Partially = Partially m Agree m Strongly

Disagree Agree Agree

Figure 4 Distribution of learners' responses for
humanistic activity 2

Similar to the previous session, in this session, a medium level of interest was reported during TB3 (M =4.11, SD
=(0.23), in comparison with a high level of interest during HM3 (M =5.17, SD = 0.33). The p value was also lower
than 0.05, indicating a significant difference in interest.

Table 2 Learner Interest during Textbook Activity 3&4 Compared to Humanistic Activity 3&4

TB3 HM3 ] TB4 HM4 ]
Sig. Sig.
M | SD| M | SD M |SD | M SD
Overall mean | 4.11 | 0.23 | 5.17 | 0.33 | 0.000 | 4.00 | 0.20 | 5.54 | 0.14 | 0.000

Note: Item 3 is reversed; TB = Textbook activity; HM
= Humanistic activity; M = Mean; SD = Standard
deviation

In terms of affect, HM3 elicited more positive
responses compared to TB3. Students found HM3 more
interesting and enjoyable, with most responses (81-
88)% falling into the Agree-Strongly Agree categories
(items 1&4). They also did not feel bored during HM3
(100%), as opposed to 31% who partially felt bored
during TB3 (item 3).

As for value, over 80% of the students considered HM3
useful (agree and strongly agree), while most of the
students (75%) only partially agreed that TB3 was
useful (item 5).

Knowledge elicited similar responses, with all students
desiring to learn more about the knowledge and skills
in HM3 (agree and strongly agree), in comparison with
half expressing definite interest and the other half
demonstrating partial interest in TB3 (item 7). Over
80% had an expectation or a strong expectation of
mastery after participating in HM3, while over half
only partially had this expectation after taking part in
TB3 (item 2). Furthermore, HM3 also helped students
stay more focused (75% agreed and 12.5% strongly
agreed) compared to TB3 (50% agreed and 6.3%
strongly agreed) (item 6).

w Dai hoc Nguyén T4t Thanh



I want to learn more about the. .. I

I stayed focused while I was. . ] |

This activity is useful for me. ——

I enjoyed working in this activity. I
I felt bored in the activity —E——

I expected to master the contents. . ] —

I found the activity interesting I

0%  20% 40% 60% 80% 100%

Partially
Disagree

Partially m Agree m Strongly
Agree Agree

m Strongly disagree m Disagree

Figure 5. Distribution of learners' responses for
textbook activity 3

4.4 Learner Interest in Session 4

As can be seen in Table 2, overall interest in TB4 was
low (M =4.00, SD = 0.20), while that in HM4 was high
(M = 5.54, SD = 0.14). This difference in interest was
also statistically significant, with a p value of 0.000.
affect, found HM4 more
interesting, with 100% agreeing or strongly agreeing,

As regards students

in contrast to 69% only partially agreeing in TB4 (item
1). There was also a great percentage of students (88%)
who did not or feel bored in HM4, as opposed to 93.8%
who partially did not feel bored in TB4 (item 3).
Additionally, HM4 had more students agreeing or

I want to learn more about the.. —
I stayed focused while I was.. ) —
This activity is useful for me. —
I enjoyed working in this activity.
I felt bored m the activity =
I expected to master the contents. . J E—
I found the activity interesting =

0% 20% 40% 60% 80% 100%
m Strongly disagree ® Disagree ® Partially = Partially m Agree m Strongly
Disagree Agree Agree

Figure 7. Distribution of learners' responses for
textbook activity 4

4.5 Learner Interest in Session 5

Table 3 reveals that students reported a low level of
interest in TBS (M = 3.96, SD = 0.24). In contrast, HM5
garnered a high level of interest (M = 5.22, SD =0.32), a
difference that reached statistical significance (p = 0.000)
Table 3 Learner interest during textbook activity 5
compared to humanistic activity 5

TB5 HMS5
M | SD M SD | Sig.
Overall mean 396 | 0.24 | 5.22 | 0.32 | 0.000
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I want to learn more about the. ./ —————————

I stayed focused while I was. .
This activity is useful for me.
1 enjoyed working in this activity.
1 felt bored in the activity

I expected to master the contents. ..
I found the activity interesting

0%  20% 40% 60% 80% 1

(=3

0%

m Strongly disagree ® Disagree ® Partially

Disagree

Partially m Agree ® Strongly
Agree Agree

Figure 6. Distribution of learners' responses for
humanistic activity 3

strongly agreeing that they enjoyed the activity (100%
compared to 0%) (item 4).

As for value, a greater percentage of students appraised
HM4 as useful or highly useful compared to TB4,
100% and 25%, respectively (item 5).

A similar trend was also observed in the third component
of interest—knowledge. Students expressed a stronger
expectation of mastering the content (item 2) and a greater
desire to learn more (item 7) after participating in HM4
compared to TB4 (100% vs 31.3% agreeing or strongly
agreeing). HM4 also appeared to help students stay more
focused (100% vs 25%) (item 6).

I want to learn more about the.. ]

I stayed focused while I was..
This activity is useful for me.
I enjoyed working in this activity.
I felt bored in the activity

I expected to master the contents..

I found the activity interesting

=]

0% 20% 40% 60% 80% 100%

m Strongly disagree W Disagree ® Partially = Partially m Agree m Strongly

Disagree Agree Agree

Figure 8. Distribution of learners' responses for
humanistic activity 4

Note: Item 3 is reversed; TB = Textbook activity; HM =
Humanistic activity; M = Mean; SD = Standard deviation
Regarding affect, value and knowledge, most of the
responses related to TBS (roughly 56%-81%) clustered
around the Partially Agree category (item 3 was
reversed). Conversely, most of the responses for HM5
(approximately 75%-100%) were concentrated in the
Agree or Strongly Agree categories. This indicates that
HMS5 consistently showed better results than TBS
across all assessed components, suggesting a more
engaging, valuable, and effective learning experience.
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I want to learn more about the..
I stayed focused while I was.. !
This activity is useful for me.
I enjoyed working in this activity.

I felt bored in the activity

I expected to master the contents. . ]

I found the activity interesting
0% 20% 40% 60% 80% 100%

m Strongly disagree ® Disagree ® Partially = Partially ® Agree ® Strongly
Disagree Agree Agree

Figure 9 Distribution of learners' responses for
textbook activity 5

5 Discussion

Overall, the level of learner interest regarding textbook
activities was quite variable, fluctuating between low
(asin TB1, TB4, and TB5) and medium (as in TB2 and
TB3). In comparison, humanistic activities consistently
garnered a high degree of interest, with HM4
demonstrating the strongest appeal. This is in
accordance with prior research which shows that
student interest can shift in response to different
materials that students had exposure to [5].
Furthermore, it is evident that the students’ interest
between the two treatments: interest in relation to
humanistic activities was invariably greater than
interest regarding textbook activities throughout all
sessions (PND = 100%). This finding is consistent with
what has been found in previous research: humanizing
materials can enhance interest in both materials which
are not interesting and materials which are already
interesting [5].

Additionally, across various dimensions, including
affect, and knowledge, HM
consistently outperformed TB activities. HM activities

value, activities

elicited more positive affective responses from
students, thus they were seen as more useful and
promoted a stronger expectation of mastering the
content and a greater desire to learn more. This is in
line with previous research which also highlighted the
benefits of humanistic education in fostering student-
centered learning, enhancing engagement, and
promoting holistic development [14].

The increased interest reported in HM activities can be

deemed as an important catalyst for improved language

I want to learn more about the..

I stayed focused while I was. .
This activity is useful for me.
I enjoyed working in this activity.
I felt bored in the activity

I expected to master the contents..
I found the activity interesting

0% 20% 40% 60% 80% 100%

m Strongly disagree ™ Disagree ® Partially » Partially m Agree m Strongly
Disagree Agree Agree

Figure 10. Distribution of learners' responses for
humanistic activity 5

learning outcomes, leading to improvements in specific
skills, such as speaking. Empirical studies have shown
a positive correlation between learner interest and
improved speaking outcomes, whereby students who
express a higher level of interest tend to have better
speaking communicative
competence [5, 15].

SCOres and greater

6. Conclusion

This study investigates the impact of humanized
materials on EFL students at NTTU. The results show
that humanistic activities consistently generated higher
than textbook
dimensions, namely affect, value, and knowledge. This

interest activities across three
increased interest is a crucial precursor to improved
language learning outcomes, including specific skills
such as speaking ability and communicative
competence. These findings provide several practical
implications for educators. Given the potential of
should

integrating these kinds of activities into their lessons to

humanistic activities, teachers consider
address not just cognitive but also affective dimensions
of learning. They should also develop culturally-related
materials that resonate with students’ experiences so as
to further enhance engagement.

Future studies could explore this issue further by
exploring directly whether the increased interest
generated by humanized activities leads to measurable
improvements in language skills, which is regrettably
beyond the scope of this paper. A different population
could also be investigated, such as elementary school,

secondary school or high school students. In addition,
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interviews and classroom observations can be
conducted in order to gain more insights into the
interest experience and longitudinal studies can be

carried out so as to determine whether learner interest

Tap chi Khoa hoc & Cong nghé Vol 8, No 4

examining the role of teacher training in implementing
humanistic activities may reveal strategies for scaling
these practices across institutions. These future

directions would contribute to a deeper understanding

in humanistic activities can be sustained over time and ~ of how humanizing materials can transform EFL

create sustainable learning motivation. Additionally, education and meet students’ diverse needs.
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Tac dong ciia tai liéu thiét ké theo hwéng nhan vin 1én sy hirng thi ciia ngudi hoc tiéng Anh

Pao Vii Hong An
Truong Pai hoc Nguyén T4t Thanh, Thanh phé H6 Chi Minh
dvhan@ntt.edu.vn

Tém tit Mic du duoc sir dung rong rai, sach gido khoa da bi chi trich vi vu tién khia canh nhén thirc hon 1a khia
canh cam xtc, din t6i nhitng d& xuét diéu chinh sach gido khoa thong qua viéc sir dung tai liéu thiét ké theo huéng
nhan vin hoa. Nghién ctru ndy kham pha tac dong cua tai lidu thiét ké theo huéng nhan vin 1én sy himg thii cua
hoc vién trong 16p hoc tiéng Anh so vai tai lidu trong sach gido khoa. Cé 16 sinh vién tiéng Anh khong chuyén tai
Truong Pai hoc Nguyén T4t Thanh tham gia mot thi nghiém theo thiét ké diéu tri luan phién. Nam hoat dong thiét
ké theo hudng nhan van dugc phat trién tr nAm hoat dong chon tir sach Personal Best B1+ va ¢4 hai loai hoat dong
dugc luan phién mot cach hé thong trong timg 16p va giita cac 16p hoc. Dir liéu duoc thu thip thong qua mot bang
khao sat thang do Likert sau mirc d6 va phan tich thong ké. Két qua cho thay hoat dong thiét ké theo hudng nhan
van lién tuc dem lai mic d§ hiing thu cao hon so véi hoat ddng trong sach gido khoa trén ba khia canh: cam xuc,
gi4 tri va kién thire. Hon nita, viée thiét ké tai lidu theo huéng nhan vin c6 thé ting sy himg thu ddi véi tai liéu von
khong hap dan va tai liéu da c6 san tinh hap dén.

Tir khéa sy hing thu, giang day ngdn ngit theo hudng nhén vin, sach gido khoa, tai liéu, tiéng Anh nhu mét ngoai
ngit
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