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Abstract

The rapid development of Artificial Intelligence (Al), especially generative Received 30/09/2025
technologies such as ChatGPT, has instigated significant transformations in English  Accepted 26/11/2025
as a Foreign Language (EFL) education. This systematic review examines empirical pyplished  01/12/2025
research published from 2019 to early 2025, concentrating on ChatGPT applications

in EFL teaching and learning. In accordance with the PRISMA criteria, pertinent

studies were located via databases including ScienceDirect, Google Scholar, ... Tir khoa

Prominent motifs identified in the literature encompass augmented writing fluency, e . .

. . . ) Artificial Intelligence in
heightened student autonomy, and enhanced speaking confidence. ChatGPT functions Education.  Al-assisted
as an invaluable resource for educators in class preparation and providing tailored learning ’ Al-assisted
feedback. Nonetheless, apprehensions persist over excessive dependence on Al, S .

. . L . N s o teaching, EFL, systematic
possible plagiarism, diminished critical thinking abilities, and the lack of institutional review

regulations. Numerous educators have difficulties stemming from insufficient Al
literacy and an absence of organized training. This study emphasizes the significance
of ethical and substantiated Al integration, advocating for longitudinal research and
the establishment of formal training programs to guarantee the sustainable application
of ChatGPT in EFL instruction.
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1. Introduction

Rapid Al application in education has changed
teaching and learning. Massive language models like
ChatGPT can simulate conversations, write like
humans, and deliver rapid, context-aware replies,
making them popular in education [1, 2]. ChatGPT
gives students and instructors additional possibilities
for EFL  education,  which emphasizes
communication, critical thinking, and creativity.

Academics and practitioners like ChatGPT's
personalized feedback, excellent materials, and
interactive learning experiences [3, 4].

ChatGPT's EFL education and acquisition

contributions are objectively evaluated. Numerous
studies suggest that ChatGPT enhances students'
writing fluency, accuracy, and organization [1, 5].
ChatGPT boosts student confidence, decreases
anxiety, and promotes verbal communication [3, 6].

https://doi.org/10.55401/d9hxr235

Interactive activities in ChatGPT may promote self-
regulated strategy application, engagement, and
intercultural awareness, according to reading and
cultural education studies [7, 5]. ChatGPT may assist
teachers plan courses, offer feedback, and encourage
reflective practice in addition to student-centered use
[8, 9].

Despite these encouraging results, generative Al in
language training raises issues. Researchers caution
that unregulated Al-generated content may impede
students' critical thinking and language development
[10, 11]. Academic dishonesty, particularly Al-
enabled plagiarism, undermines education [12]. Poor
training, low Al literacy, and no institutional Al
regulations restrict Al tool use, according to educators
[9, 13]. These concerns demonstrate the necessity for
evidence-based, ethical, and robust Al in EFL
instruction.
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The function of ChatGPT in EFL instruction is being
studied, but no full synthesis has been done to
comprehend current methodologies, outcomes, and
problems. This systematic review of 2019-2025
papers addresses this gap. The following research
guestions guide review:

1. How has ChatGPT been utilised to enhance specific
language skills and learner engagement in EFL
contexts?

2. What advantages have been documented about
ChatGPT's contribution to improving EFL learners'
writing  fluency, speaking confidence, and
motivation?

3. What obstacles have arisen concerning academic
integrity, critical thinking, and teacher preparedness
in the incorporation of ChatGPT into EFL education?
This study seeks to inform educators, researchers, and
policymakers on the present state of ChatGPT
integration in EFL instruction by synthesising
evidence from various contexts. It aims to provide
guidelines for the sustainable, ethical, and
pedagogically sound application of generative Al in
language instruction.

2. Literature Review

Background on Al and Generative Technologies in
Education

From a computer science discipline to a global
education force, Al has revolutionized information
delivery, accessibility, and assessment. Rule-based
systems, intelligent tutoring, and computer-assisted
training were early Al education applications that
personalized information [9]. In adaptive learning
settings, narrow Al systems automated grading,
quizzes, and student progress monitoring [2]. As
digital platforms and learning management systems
merge, Al is required to increase efficiency,
personalize learning paths, and allow data-driven
decision-making in educational institutions [8].
Generative Al technologies, notably LLMs like
ChatGPT, changed Al in education. On vast text
corpora, generative Al systems develop coherent,
contextually appropriate, and often indistinguishable
from human writing [1]. Traditional Al uses
predetermined datasets and programmed responses.
These models create articles, discussions, summaries,
and creative writing on demand using advanced
machine learning algorithms, offering excellent
engagement [6]. This technique lets OpenAl's
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ChatGPT hold extended conversations,
feedback, and solve complex issues [4].

Genuine dialog, genuine language patterns, and
interaction make generative Al a viable language
learning tool for EFL [3]. ChatGPT, writing
assistance, and cultural informants provide EFL
learners immediate feedback, specific examples, and
more practice than textbook tasks [7, 5]. In
complicated educational situations, generative Al

provide

helps instructors  produce lesson  materials,
assessments, and tailored instruction to meet students'
needs [8, 9].

However, generative Al in education raises important
challenges. Too much Al-generated information may
hamper students' writing, critical thinking, and
problem-solving [11]. These tools may quickly
produce polished compositions that students may
submit as their own, hiding authorship and originality
[12]. Even while generative Al technologies are easy
to use, some educators lack the confidence and
knowledge to utilize them responsibly [13].
Responsibility is impossible without institutional
standards and procedures, leaving instructors and
pupils confused [10].

To comprehend the use of generative Al, such as
ChatGPT, in EFL teaching in the changing
educational environment, case studies and anecdotes
must be replaced with evidence. Critically reviewing
empirical research helps explain present uses,
evaluate stated advantages and difficulties, and
identify knowledge gaps that need future study. Thus,
educators, policymakers, and researchers may make
educated judgments on how to best use generative Al
while retaining pedagogical integrity and supporting
sustainable language teaching innovation.

The Rise of ChatGPT and Its Relevance in EFL
Teaching and Learning

ChatGPT uses generative Al to teach language. The
OpenAl ChatGPT employs LLMs trained on several
textual datasets. This training allows the model to
mimic human behaviors, recreate conversation, and
engage in complex interactions across numerous
themes and domains [1]. ChatGPT output is
distinctive, culturally relevant, and grammatically
correct, making it ideal for EFL teaching and learning
[6].

ChatGPT is popular in EFL training because to its
accessibility, variety, and real-time involvement. This
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dynamic linguistic companion gives EFL learners
actual interaction, writing prompts, rapid feedback,
and scaffolding for different language levels [3, 4].
ChatGPT improves students' grammar, word choice,
and writing coherence [1, 5]. ChatGPT improves
foreign language fluency and confidence via low-
stress, simulated conversation [3, 6].

ChatGPT helps EFL teachers plan, improve, and
provide feedback to students. To reduce time and
improve class quality, teachers propose utilizing
ChatGPT to tailor reading materials, comprehension
questions, and writing models or rubrics [8, 9].
Teachers must adapt courses to diverse classes.
ChatGPT improves creativity and critical thinking via
ideation, reflection, and intercultural awareness [7,
11].

However, ChatGPT in EFL teaching and acquisition
has difficulties. Since text refining is easy, plagiarism
and Al-generated student work endanger academic
integrity [12]. Critics worry about the tool's
overreliance on Al-generated content and impact on
critical thinking and language development [10, 11].
Several educators complain inadequate ChatGPT
training and institutional support for ethical and
effective usage in education [9, 13].

3. Methods

This study employed a systematic literature review
methodology to consolidate existing research on the
pedagogical applications and challenges of GenAl in
EFL instruction. In accordance with the PRISMA
2020 standards [24], the methodology guaranteed
transparency and replicability in the discovery,
selection, and analysis of pertinent studies.

Data Sources and Search Methodology

From 2019 to March 2025, Scopus, ERIC, Google
Scholar, and ScienceDirect were searched using
"ChatGPT" and "EFL" or "ChatGPT" and "English as
Foreign Language".

Only English-language  peer-reviewed journal
publications, conference proceedings, and open-
access academic papers from 2019 to 2025 were
included.

Inclusion and Exclusion Criteria

4. Results

Studies were chosen according to the subsequent
inclusion criteria:

The research concentrated on the application of
ChatGPT in EFL learning, teaching

The setting was formal education, such as schools and
universities.

The document included empirical data, conceptual
analysis, or systematic reviews pertinent to pedagogy
and learning.

Criteria for Exclusion

Articles not composed in English.

Research concentrated exclusively on generic Al
devoid of instructional significance.

Editorials, opinion articles, or strictly technical/
machine learning research devoid of an educational
emphasis.

Selection Process for Studies

The preliminary search produced 55 papers, which
were further evaluated based on their titles and
abstracts. Following the elimination of duplicates and
extraneous works, 50 papers were preserved for
comprehensive assessment. According to the
inclusion and exclusion criteria, 23 studies were
chosen for final synthesis. The selection procedure is
depicted in the PRISMA flow diagram (Figure 1).

Figure 1. A Flowchart Summarizing the Selection
Process for Sources of Evidence.

Study Selection Process

Records identified from:
Databases (n = 55)
- Scopus, Google
scholar

Records removed before
screening:

Duplicate records removed
(n=35)

Identification

v

Records screened (n = 50) *| Records excluded (n= 11)
- Non-English research: 8

v

Screening

Reports sought for retrieval
(n=42)

Reports assessed for
eligibility (n = 42)

Reports not retrieved

(n=0)

*| Reports excluded: (n = 19)

- Not focus on ChatGPT in
EFL: 10

- Quality is not acceptable: 9

v
Studies included in
systematic review (n = 23)

Included

Table 1. Summary of Selected Studies

E Pai hoc Nguyén TAt Thanh
g™

NGUYEN TAT THANH

195




196

Tap chi Khoa hoc & Cong nghé Vol 8, S2, Nam 2025

Published

No. Author(s) Year Research Type Region Participants Instrument Methodology
1 Teng 2024 Qualitative Hong Kong EFL learners Interviews Qualitative
2] Han & Li 2024 Mixed methods China EFL students Wréﬂ?ge?sks’ Mixed methods
31 Zhang et al. 2024 Quantitative China EFL students Spezlslrr\lg;zsks, Quantitative
4] Men;elldo et 2024 Mixed methods I/hieeutlr?;r?]’ EFL students Surveys, interviews Mixed methods
[5] | Yasminetal. 2025 Qan" Pakistan EFL students Argymentatlve Quantitative
experimental writing tasks
[61 Rezai et al. 2024 Pheno::naelnologl Iran Un';/tirg'e%sEFL In-depth interviews Qualitative
|| Zheng & 2024 Mixed methods China EFL students Story task; ! reflective Mixed methods
Stewart writing
8] Korucu-Kis 2024 Qualitative Tirkiye EFL teachers Interviews Qualitative
91 Gao et al. 2024 Qualitative China University EFL Interviews Qualitative
teachers
Literature sources,
Conceptual/ . analysis of Al- Conceptual
[10] | Dergaa et al. 2023 Review Qatar Not applicable generated text analysis
examples
[11] | Liang & Wu 2024 Mixed methods China EFL students C“tlc‘r’}l thm!«ng Mixed methods
tasks, interviews
Mizumoto et Quantitative
[12] 2024 Corpus analysis Japan EFL students Writing samples (corpus
al
' analysis)
[13] Azap 2025 Qualitative Tarkiye EFL learners Metaphor elicitation Qualitative
[14] ﬂrv?/?gﬁleri& 2024 Quantitative Yemen Un“s/tirg::rﬁflzl‘ Pre/post writing tests Quantitative
[15] Pan et al 2025 Quasi- China University EFL Reading tasks, self- Mixed methods
' experimental students regulation scale
[16] | Trametal. 2024 Mixed methods Vietnam EFL learners Qu_estlon_nalres, Mixed methods
interviews
[17] | Khoso et al. 2025 Mixed methods China EFL students Qu_est|on_na|res, Mixed methods
interviews
. Quasi- Writing tasks, A
[18] | Asadietal. 2025 experimental Iran EFL students feedback forms Quantitative
Quasi- . University EFL Writing tasks, L.
[19] Guo etal, 2024 experimental China students feedback rubric Quantitative
. EFL special .
[20] | Alenizietal. 2023 Case study SaUd.' education O_bserve_ltlons, Qualitative
Arabia teachers interviews
21 Algaraady & 2023 Quantitative SaUd.' EFL learners Writing error analysis Quantitative
Mahyoob Arabia
. Europe Usability L
[22] | Shaikh et al. 2023 Survey study (varied) EFL learners questionnaires Quantitative
Rahma & . . . . .
[23] Fithriani 2024 Mixed methods Indonesia EFL teachers Surveys, interviews Mixed methods
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How Has ChatGPT Been Utilised to Enhance
Specific Language Skills and Learner Engagement
in EFL Contexts?

An examination of 23 empirical studies showed that
ChatGPT improves different language abilities and
student involvement in EFL education. Research
shows that it's mostly used to improve students'
writing. ChatGPT-facilitated writing assignments
improved grammatical correctness, coherence, lexical
variety, and argumentation structure [1, 5], and [18].
Al-generated advice helped students write and revise
their papers, reducing writing anxiety and increasing
student engagement. ChatGPT's instant feedback and
guidance helped students identify faults and improve
their work independently, boosting self-confidence
[4, 2]. Using a customizable ChatGPT-derived Al
tool, EFL university students improved their
academic writing [14].

Al-mediated speaking activities increased pleasure,
reduced fear, and increased oral discourse [3, 6]. For
students who were nervous about speaking in class,
the Al's ability to replicate pronunciation and have
realistic conversations made speaking practice easy.
ChatGPT encouraged learner autonomy and self-
regulation. ChatGPT allowed students to study at their
own pace and explore subjects that fit their needs and
interests by providing flexible and customizable
feedback. ChatGPT as a tailored learning aid boosted
student engagement and motivation [15, 16]. Critical
thinking and creativity were part of this autonomy,
since certain research showed how learners assessed,
altered, and expanded Al ideas [7, 11]. This utilization
encouraged cognitive engagement and thinking
beyond Al-generated suggestions.

Teachers praised ChatGPT's help with lesson
planning, rubric creation, and instructional material
design. ChatGPT let teachers create sample essays,
comprehension questions, and tailored exercises for
various students [8, 9]. This application reduced
preparation time and encouraged the creation of more
engaging educational content. Al increased classroom
creativity and active involvement [17, 5].

Many studies have explored ChatGPT's impact on
cultural learning and intercultural awareness. For
example, Rahma and Fithriani [23] found that
reframing moral dilemmas using ChatGPT helped

students reflect on cultural values and opinions,
improving EFL classroom intercultural interaction.
From a post-humanist perspective, Liang and Wu [11]
examined how ChatGPT may improve critical
engagement with cultural artifacts.

What Advantages Have Been Documented about
ChatGPT's Contribution to Improving EFL
Learners' Writing Fluency, Speaking Confidence,
and Motivation?

Research consistently shows that ChatGPT improves
EFL learners' written fluency, speaking confidence,
and motivation. ChatGPT improved students' writing
by making it more cohesive, flowing, and
grammatically correct. Previous studies [1, 5, 18]
found that ChatGPT users wrote more complex
sentences, improved their vocabulary, and organized
their ideas. The tool's immediate, context-aware
comments and alternative phrasings helped students
reflect on and improve their writing efforts.
ChatGPT reduced writing anxiety and boosted
students' writing confidence in addition to linguistic
gains. Studies [4, 2] found that Al feedback created a
non-judgmental  environment that encouraged
multiple modifications and linguistic experimentation
without criticism. According to [14], the Al's
accessible and positive comments helped students
become more confident in challenging academic
writing.

ChatGPT's role as a virtual conversation partner or
pronunciation model helped students practice oral
communication in a relaxed setting. Experimental
studies [3, 6] found that ChatGPT users were more
likely to participate in class discussions, had less
mistake anxiety, and had better fluency and
pronunciation.

The effectiveness of ChatGPT on student motivation
was also highlighted. ChatGPT's personalized, on-
demand assistance let students actively participate in
their learning, choose their own pace, and undertake
activities that fit their interests and ability levels. The
tool's interactivity and quick response kept students
focused and encouraged persistence on challenging
tasks. Several studies [5, 11, 17] highlighted
ChatGPT's role in encouraging creativity and critical
thinking, which increased intrinsic motivation and
learning enjoyment.
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ChatGPT in teacher feedback systems indirectly
boosted student enthusiasm and self-confidence.
ChatGPT suggestions and instructor insights gave
students more detailed feedback that improved their
writing and speaking [8, 9].

What Obstacles Have Arisen Concerning
Academic Integrity, Critical Thinking and
Teacher Preparedness in The Incorporation of
ChatGPT into EFL Education?

ChatGPT in EFL classrooms faces various problems,
including academic integrity, critical thinking, and
teacher preparedness, according to 23 studies. The
study found that students may steal Al-generated
material, which raises plagiarism and ownership
problems. Studies [10, 12, 21] found that ChatGPT
made sophisticated writing effortless for students,
blurring the line between original authoring and Al
help. These studies showed that recognizing Al-
generated literature, especially when students
incorporate Al suggestions into their work, is
challenging for educators and organizations seeking
academic integrity.

Several studies questioned ChatGPT's impact on
critical thinking and self-directed problem-solving,
along with plagiarism. While ChatGPT may help
create ideas, overreliance on its suggestions may limit
cognitive engagement [11] and [2].

Research showed that teacher preparedness was a
major obstacle. Many teachers worried about ethically
integrating ChatGPT into their teaching methods.
Researchers [9, 13] stressed that instructors often lack
Al literacy knowledge, making it difficult to teach
students how to responsibly utilize ChatGPT or
construct projects that balance Al help with human
judgment. Lack of institutional standards and
professional development limited instructors' ability
to harness ChatGPT's potential while limiting its risks
as reported in studies [5, 8, 17]. Unequal practices
exposed educators to classroom ethics difficulties.

5. Discussion

This systematic review included data from 23
empirical studies using ChatGPT in EFL education
and learning. The study showed that ChatGPT has
been used in different ways to increase language
instruction and student engagement. ChatGPT was
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mostly used in writing instruction to improve
grammatical correctness, coherence, lexical variety,
and fluency. Research showed that quick, adaptive
feedback helped students revise, reduce writing
anxiety, and increase confidence in writing long texts
[14], [4], [1], [2], [18], [3], [22].

ChatGPT improved fluency and confidence in
speaking. Al-facilitated conversation activities
reduced communication anxiety and boosted
classroom discussion preparation [3, 6]. The Al's
ability to mimic real conversation and provide
unbiased practice made spoken language
improvement low-stress.

Several studies found ChatGPT improved student
autonomy and motivation. The tool's interactive, on-
demand help let students tailor learning to their needs,
pace, and interests, increasing engagement and
perseverance [15, 17, 16, 5, 20]. When asked to
critically evaluate, amend, or expand on Al-generated
thoughts, ChatGPT has been shown to boost creativity
and critical thinking [7, 11]. It helped instructors with
lesson planning, material creation, and rubric
creation, reducing preparation time and encouraging
instructional design originality [8, 9]. Technology
helped teachers meet student needs and provide
customized activities.

However, the evaluation found issues. Research on
plagiarism and Al-generated material raised concerns
about academic integrity [12, 21, 10, 19]. The notion
that overreliance on Al suggestions may hinder deep
cognitive participation and creative ideation raised
critical thinking concerns [2, 11]. Teacher preparation
was another obstacle, as educators often lack Al

literacy and institutional support to adequately
integrate ChatGPT into their teaching methods [9,
13].

Limitations

Despite its limitations, this systematic evaluation
sheds light on ChatGPT in EFL instruction. Only
2019-2025 articles were evaluated. This covers the
latest and most relevant research, although it may
omit earlier Al-related studies that provide a more
complete history. Second, the majority of the studies
were conducted in Asian and Middle Eastern contexts
(e.g., China, Iran, Pakistan, Vietnam, Saudi Arabia),
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which may limit their applicability to other regions
with different educational systems, technological
infrastructures, and cultural views on Al integration.
Third, the studies had different study strategies,
sample sizes, and tools, which may affect the
synthesised results. Dissertations and internal
institutional reports were excluded from the
examination since it relied on empirical research from
significant databases.

6. Conclusion

A total of 23 empirical research on ChatGPT in EFL
education and acquisition were reviewed. The study
shows that ChatGPT, a prominent generative Al, is
transforming language education. It's extensively
utilized to boost student motivation, autonomy,
engagement, writing fluency, and speaking
confidence. ChatGPT gives language learners new
opportunities to practice with fast, tailored feedback
and a non-judgmental conversational partner. These
abilities lowered language anxiety, boosted risk-
taking, and enhanced language engagement.
ChatGPT assists teachers with lesson planning,
content development, and assessment. Many teachers
felt the technology reduced their burden and
stimulated creativity, allowing them to create more
varied and learner-centered activities. These findings
show ChatGPT's potential to enhance language
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Tri tué nhan tao trong gido duc: nghién ctru danh gia hé thong vé tng
dung ChatGPT trong day va hoc tiéng Anh nhu 13 mot ngoai ngir

Nguyén Vin Toan*
Truong Pai hoc Nguyén T4t Thanh, TP. H6 Chi Minh
*nvtoan@ntt.edu.vn

Toém Tat

Su phat trién nhanh chong cua Tri tué¢ nhan tao, dac biét 1a cac cong nghé tao sinh nhu ChatGPT tao ra nhitng
chuyén bién dang ké trong viéc giang day tiéng Anh nhu mot ngoai ngir. Bai tong quan c6 hé thong nay xem xét
cac cong trinh nghién ctru thue nghiém dugc cong bd tir nim 2019 dén dau 2025, khao sat g dung ctiia ChatGPT
trong day va hoc EFL. Trén ti€u chi PRISMA, cac nghién ciru lién quan dugc tim kiém trén cac co s& dit liéu nhu
ScienceDirect, Google Scholar va nguén hoc thuat khac. Chu dé ndi bat bao gém viéc cai thién do troi chay trong
k¥ nang viét, nang cao tinh ty chu cua ngudi hoc va tang sy tu tin khi n6i. ChatGPT dugc xem nhu mét cong cu
hd trg cho giang vién trong chuan bi bai giang va cung cip phan hdi ca nhan hoa. Tuy nhién, van ton tai nhing lo
ngai vé su phu thudc vao tri tué¢ nhan tao, dao van, giam tu duy phan bién va thiéu céc quy dinh 16 rang tur phia
nha truong. Nhidu giang vién gap kho khan vé tri tué nhan tao vi chua duoc dao tao bai ban. Nghién ciru nay nhan
manh tAm quan trong cua viéc tich hop tri tué nhan tao mot cach c6 dao dirc, kéu goi trién khai cac Nghién ctru
dai han, xay dung chuong trinh ddo tao dam bao viéc tng dung ChatGPT trong EFL dugc bén vimg va hiéu qua.
Tir khéa Tri tué nhan tao trong gido duc, hoc tap hd trg boi Al giang day hd trg boi Al EFL, tong quan hé thong.
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